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1. AIMS OF THE CASE STUDY

The Food for Thought case study was commissioned by the East Midlands Network for
Global Perspectives in Schools (EMNGPS) to showcase an example of successful
partnership working within the Leicester and Leicestershire locality group (now known as
Global Education Leicester-Shire or GELS).

The study documents the history and development of the project over a 5 year period,
looking at the pre-existing conditions and constraints at the time of the project’s inception as
well as an overview of the project and its time line.

Information about the planning process and a full description of the programme as it was
delivered at the University of Leicester Botanic Garden provide are provided. The section
that follows, details the developments that went beyond the initial remit of the grant and
illustrates how the project was adapted for delivery in different contexts e.g. in schools, as a
mobile unit and at a regional level.

The study explains the methodologies that were used to evaluate the project and looks at
the unexpected benefits and unforeseen barriers that were encountered. Supporting
evidence is provided through examples of the feed back we received from teachers, pupils
and students.

The impact of the project has been assessed, from the perspective of the partner
organisations as well as other organisations that were involved in particular roles at various
points in the project’s history. The influence the project has had within EMNGPS is
considered both at a local and a regional level. The process of dissemination, through the
delivery of In Service Training, websites and publications is recorded.

The final section of the study draws some conclusions about what has been learnt and how
the project can be used for future developments.

The 3 main partner organisations involved in F4T have worked together to compile the case
study. This has provided an opportunity for reflection on the process of developing a
funding application and delivering a project within the constraints of the funder’s criteria. It
is hoped this offers a useful body of evidence for other organisations and future funding
applications.



2.1

CONTEXT AND BACKGROUND

Key Players

The Leicester Masaya Link Group (LMLG) 'is a North-South twinning association that
manages the link between Leicester and Masaya in Nicaragua (Central America). Itis a
non-governmental organisation with 3 objectives: (1) to work towards the relief of poverty by
supporting partnerships and projects for sustainable development in the Masaya region; (2)
to raise awareness of global issues in Leicester through an educational programme and
public events and (3) to maintain an exchange of contacts that foster mutual understanding
and cultural enrichment in both cities

Since its inception (1987), the LMLG has facilitated a number of development projects on
the ground in Masaya, using participatory methodology to empower the people they involve
and ensure sustainability. Learning from partners in Nicaragua is integral to the group’s
educational work in Leicester, helping the LMLG to promote social inclusion and active
citizenship across all sectors of the community.

The LMLG was awarded Development Education Centre (DEC) status in 2002 and uses the
link and its first hand knowledge of Nicaragua to provide a rich source of materials to
support global citizenship and education for sustainable development. Working in both the
formal and informal sectors, the LMLG delivers projects in schools, provides in-service
training and runs activities for youth groups as well as awareness raising events aimed at
increasing local understanding of development issues.

The organisation operates with 1 part time development worker (Claire Plumb) and between
1-3 volunteers, responsible to a management committee of 10 members.

The LMLG is a founder member of the East Midlands Network for Global Perspectives in
Schools and alongside Clare Carr (below) currently co-ordinates Global Education
Leicester-Shire, one of the 6 locality groups within EMNGPS.

The University of Leicester Botanic Garden 2 occupies 16 acres of gardens and
greenhouses, displaying a world-wide collection of plants. The in-house education
programme SEED (Support for Education in Environment and Development) established in
1993, aims to promote the garden and its satellite Attenborough Arboretum as an
educational resource. Its primary emphasis with schools & youth groups is to bring a global
perspective to the National Curriculum on environmental and development issues.

The objectives are: (1) to assist schools and other groups in their work to use the plants and
facilities in innovative ways ;( 2) to produce appropriate educational programmes and
resources; (3) maintain and promote a first-class education centre.

The Botanic Garden delivers a wide range of programmes across the curriculum for
foundation stage children through to adult. However the main audience consists of pupils
(KS1-4) from primary and secondary schools across the city and county. The numbers
attending the education programmes have risen to about 8,000 annually. The Whole World
Cake, Journeys to Christmas and Botanica programmes have a strong emphasis on global
citizenship. The Garden also runs adult courses including two annual global citizenship
sessions for 120 PGCE students.

Apart from the Director of the Garden, the academic staff comprises a part-time education
officer (Ruth Godfrey), a part-time administrator and six teachers employed on casual
contracts who assist with the delivery of the programmes.

! Leicester Masaya Link Group: leicestermasaya@btconnect.com  www.leicestermasayalink.org.uk

% University of Leicester Botanic Garden: botanicgarden@le.ac.uk www.le.ac.uk/botanicgarden




The Botanic Garden is a member of Global Education Leicester-Shire (GELS) and the East
Midlands Network for Global Perspectives in Schools.

Just ® is a small social enterprise based in Leicester with a city centre fair trade retail outlet.
In September 2004 Just created a part-time role (Clare Carr), which included delivery of fair
trade education in schools and the wider community.

The Big Question Company * was set up by Clare Carr in 2007 as a small, independent
provider of global education based in Leicester and specialising in trade justice and fair
trade. Clare provides activities to engage students in the practical and ethical issues
associated with international trade as well as in-service training and advice on fair trade
teaching resources. She is the regional co-ordinator of the Fairtrade Schools Scheme.

Clare is a trained facilitator of Philosophy for Children (P4C) and uses an enquiry approach
in her work with children, young people and adults. She offers P4C sessions in schools and
at after-school clubs.

The Big Question Company is a member of Global Education Leicester-Shire (GELS) and
the East Midlands Network for Global Perspectives in Schools. Clare Carr is involved in co-
ordinating GELS alongside Claire Plumb.

Other organisations

A number of organisations and individuals have been involved in various capacities during
the life of the FAT project. Their roles and contributions will be referred to as they appear in
context of the case study.

C’s The Day (an independent organisation offering consulting, creativity and
coaching for media, education and business).

Midlands Co-operative Member Relations

Whitehall Primary School, Leicester

East Midlands Network for Global Perspectives in Schools (Enabling Effective
Support regional network)

Global Education Derby (Development Education Centre)

University of Leicester Widening Participation Team (Student Ambassadors)
Volunteers

Details of the participating schools are provided in the Quantitative Table in section 6.

Acronyms

DfID Department for International Development

EMNGPS East Midlands Network for Global Perspectives in Schools
FAT Food for Thought

GED Global Education Derby

GELS Global Education Leicester-Shire

LMLG Leicester Masaya Link Group

SEED Support for Education in Environment and Development

3 Just: www.justfairtrade.com

* The Big Question Company: clare@thebigquestioncompany.org www.thebigquestioncompany.org
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2.2

Project inception

Both the LMLG and the University of Leicester Botanic Garden have a remit to deliver
development education but both are small organisations with limited capacity and an
insecure funding base. Financial constraints were particularly acute in 2004, at a time when
both organisations were interested in expanding their work with schools.

The LMLG was being approached by schools that were keen to learn more about
Leicester’s twinning link with Nicaragua and were asking for presentations on global topics
with a specific Latin American perspective.

The Botanic Garden already had an impressive track record for running activities for
schools including the Whole World Cake, Journeys to Christmas and the ‘Botanica’ projects.
The success of these and other activities (including school UNICEF workshops) was
prompting requests from schools for further projects which targeted the primary and
secondary citizenship curriculum.

Both organisations were involved in the Leicester Advocating Fair Trade partnership and
were beginning to receive requests from teachers for information, guidance and resources
to support work in schools around trade justice issues.

In the absence of a physical Development Education Centre in Leicester there was a vested
interest in creating opportunities to collaborate and pool resources. Both the LMLG and the
Botanic Garden were already active members of the East Midlands Network for Global
Perspectives in Schools (EMNGPS) which provided a supportive forum for the development
of ideas and partnerships.

The Food for Thought concept was however initially elaborated independently of this
network, taking its inspiration from the Botanica project. In this cross-curricula simulation
activity for year 7s, the Botanic Garden becomes Botanica, a developing country for the day
and students take on a variety of roles as citizens of Botanica®.

Using the Botanica model, the LMLG and the Garden discussed the potential for making
more explicit use of their respective areas of expertise to create a country-specific scenario
using Leicester’s link with Nicaragua to explore the journey of plants, from the farmer’s field
to the market place.

With the LMLG's first hand experience in development issues and access to country data,
the Botanic Garden’s impressive plant resources and expertise in running projects for
schools, the outline of a project began to take shape.

It became clear that this could form the basis for a strong application to DfID’s Development
Awareness Fund for a mini-grant. The challenge was to write a proposal that would fulfil the
funding criteria but give enough flexibility for the project to develop over the 3 years.

® The citizens include government workers, journalists, plantation workers, shanty town dwellers,
scientists, artists, musicians, bankers, workers in the tourist industry or health service etc. Each role
has an activity with a specific outcome, for example, the journalists produce newspapers and the
scientists report on the plant and animal wildlife. Members of various sectors of the local community
work alongside the students, bringing their own areas of expertise. Part way through the day, the
government announces that the country has been invited to bid for the 2016 Olympic Games.
Should it do so? Lobbying, leafleting and presentations are organised by the citizens and the day
finishes with a vote.



2.3 Project Outline
The following is a summary of the project as it was elaborated and presented in the funding
bid to DfID.

Overall aim:

To devise and deliver an educational programme for students and teachers in
Leicestershire, focusing on tropical ecosystems to promote an informed and positive
attitude towards development issues and motivate young people to understand their role
and responsibilities as global citizens in an interdependent world.

Key Objectives
1. To use an innovative partnership between the Leicester Masaya Link Group and the

University of Leicester Botanic Garden to effect a greater understanding of the

world’s resources and some of the issues underlying global inequality by:

- raising awareness in schools of North/South issues using Leicester’s twinning
link with Nicaragua to promote understanding of social and economic justice in a
global context and
using the diverse plant collection at the Botanic Garden to make a correlation
between world food production and the impact of globalisation on developing
countries.

2. To develop associated resources to enable schools to incorporate the relevant
global issues into their curriculum.

3. Toidentify and support practical ways in which young people can act locally to bring
about change

4. To enable schools to work with other appropriate groups and organisations to make
global connections within their local communities.

Key Activities

The programme uses an interactive learning approach, combining hands-on experience of
the plant collection at the Botanic Garden with pertinent case studies from Central America
to make connections between the various stages of food and commaodity production and
issues of global inequality®.

The LMLG and the Botanic Garden collaborated on the content and structure of the
programme drawing up a prototype framework which included:
A session for teachers in participating pilot schools at the Botanic Garden to explore
the potential of the project in relation to their schools.
An introductory session to set the context and introduce Leicester’s link with Masaya
using case studies to illustrate daily life, both urban and rural.
Hands-on activities to investigate the different stages of food and commodity
production, from the farmer’s field to the market place, to explore the challenges and
prospects that are experienced by crop farmers and introduce the economics of
production and trading systems.
A ‘trail’ round the Botanic Garden to encounter examples of the different crop plants
growing in a tropical environment.
Follow-up activities developed in collaboration with Just and The big Question
Company to provide relevant examples of how fair trade works in practice for
producers in developing countries and for consumers in the UK.
A wide range of resources (including photographs, display boards and artefacts) to
support the delivery of the project.

The programme was developed as a cross-phase model with a focus on KS 2 and 3. The
intention was to pilot the project with 5 City primary schools and 1 secondary school in the
first year. Following an evaluation and appropriate modifications, this would be extended to

® The way in which the project relates to and incorporates DfID’s focus on the Millennium
Development Goals is explained fully in the grant application that was submitted to DFID — see
appendix 1



a further 6 city schools in the second year and then rolled out to 6 county schools in the
third year.

The 18 target schools would be chosen to represent a broad range of social and cultural
backgrounds from large inner city schools to smaller rural schools, reflecting the
demographic make-up of the area’. Leicester is a city of substantial cultural diversity
(33.7%) with areas of considerable economic deprivation. There are 86 primary, 16
secondary and 13 special schools in the city. By contrast, Leicestershire has significantly
less ethnic diversity (7.2%)® and across the county there are 230 Primary and 55 secondary
schools.

" Taking Forward Community Cohesion (Report of the 1&DeA), page 17
http://www.leicester.gov.uk/index.asp?pgid=5515

8 Ethnicity in Leicestershire — Key Results from the 2001 Census, page 1
http://www.leics.gov.uk/ethnicity in_leicestershire-web.pdf




2.4 Synopsis of time line, methods of delivery and

Since its inception, the F4T project has been adapted and delivered in 4 different ways:

funding sources

As an all day programme at the Botanic Garden

As a 6 week module within the creative curriculum in school (Whitehall Primary

School)
As a 2 hour ‘carousel’ workshop in schools and other venues
It has also been reworked to focus on different countries and has been delivered in
other parts of the East Midlands region.

PHASE 1 PHASE 2 PHASE 3
PLANNING DELIVERY under DfID FUNDING POST DfID FUNDING
2004 2005 2006 2007 2008 2009
The project The The In the third | Atthe end of the | Atthe This was the
was programme second and final DfID funded beginning of first year in
conceived was firstrun in | time the year of period, the 2008, FAT was | which
and April 2005 and | project was | DfID LMLG, Botanic once again Primary
submitted to activities were | delivered, funding, Garden and the delivered at the | schools paid
DfID in delivered in the whole the project | Big Question Botanic Garden | the full rate to
February school and at day took was rolled Company and this was attend.
2004. the Botanic place at the | out to supported the the first year
Garden. Botanic county delivery of the that schools A cohort of
The focus of Garden. schools, school-based paid to attend. Gifted and
the first year | An extensive including version at The cost was Talented year
was to gather | evaluation was | The one special | Whitehall Primary | subsidised by a | 7 students
the undertaken school- school. School, with grant from participated
resources, and a number based funding from EMNGPS. in a day
prepare the of version By April EMNGPS. specifically
case studies | modifications was also 2007, the The project for secondary
and plan the | were made in formulated | project had | The carousel was | was run again students.
programme in | the process of | as was the | reached delivered at a at Whitehall but
detail. planning for the | carousel the 18 regional INSET this time,
2" year. which was | target session in organisations
The teachers’ delivered schools collaboration with | were paid to
pack was twice in the | and the Global Education | come in to
also collated. year expected Derby (GED) as support the
number of | part of their delivery.
In September pupils and | Green Flag for
2004 Just students Development It was also
created a (c.1000). project. included in an
part-time post INSET session
which The model was for PGCE
included used to develop students on the
delivery of an FAT University
fair trade programme in School of
education - other country Education
Clare Carr contexts Citizenship
came on including India, course.
board. Ghana and the
UK.
Funding

Over the course of its lifetime, the funding base for the FAT project has changed.

Between 2004 and 2007, 75% of its funding came from DfID, with ¢.15% match

funding from the LMLG, the Botanic Garden, Just Fairtrade and the Co-op Member
Relations (see below).
In 2007 and 2008, EMNGPS subsidised the programme at the Botanic Garden, the
delivery of the first school-based version and some of the carousel activities.

Match funding has been received from:

The University of Leicester Botanic Garden — subsidised the cost of venue hire in

2005 and their teaching staff on the project in 2008.




The Leicester Masaya Link Group — subsidised the cost of the artefacts and staff
costs for preparatory sessions with secondary schools.

Midlands Co-operative Member Relations — funded the purchase of all the food
consumables used in the project as well as a fair trade breakfast in the first year.
Just - pledged £100 each year for project resources and made a significant financial
contribution by funding the involvement of their education co-ordinator and the
delivery of the Fairtrade follow up sessions in schools from 2005 — 07.
Excellence Hubs — subsidised the participation of Gifted and Talented secondary
students in 2009

University of Leicester Widening Participation (Aim Higher) — funded the Student
Ambassadors in 2007 and 2008.

By 2008, as planned, schools were paying to attend, but the cost was still being subsidised.
In 2009, the cost to schools was increased but the project is not yet 100% self-financing.
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3.1

PHASE 1 - PROGRAMME PLANNING (2004)

The first 6 months of the grant funding were spent working on the finer details of content
and logistics to turn the framework of the application into a deliverable programme.
Although there were a number of unforeseen challenges, these ultimately strengthened the
overall structure and introduced the concept of flexibility which became one of the
programme’s hallmarks. The programme planning was reviewed and revised annually to
improve delivery in subsequent years (see sections 6.1 and 6.2).

The project was designed with three main components:
1. a preparatory session for teachers
2. an activity day at the Botanic Gardens
3. school-based follow-up activities.

Designing the Activities
Two parameters influenced the way the activities were developed.
1. They needed to focus on making a plant-based product that replicates a real trade
and/or commaodity in Nicaragua.
2. The plants used needed to be ones that grow in Nicaragua and were on show or
could be grown in the Botanic Garden collection and were available to buy in
Leicester.

A series of activities, focusing on different trades was then devised to show how certain
plants are used in food, drink, medicine, textiles and handicrafts.

A total of 8 activities were created around specific ‘roles’ or trades: farmers, millers, cooks,
juice makers, handicraft and textile workers, herbalists and market traders. Whilst each of
the areas functions as an independent activity, the aim was to establish clear links between
the roles to provide opportunities for interaction and progression. This was done by

using maize as the main plant

buying and selling between the groups (see ‘devising the economy’ below)

Each role is undertaken at a designated ‘base’ by children working as a team in small
groups (minimum of 4 children and maximum of 12 depending on the nature of the activity)
with one or two adults.

Detailed instructions were drawn up for each activity, itemising all the consumables and
equipment required. Genuine Nicaraguan artefacts are used to provide authenticity and
make the experience more real for the children.

A pivotal part of the programme is the tour of the Garden, where the children have an
opportunity to see growing examples of some of the plants they have been using. A
drawing activity was designed for this aspect of the day.

A plenary was included to pull together the learning from the day and provide the children
with an opportunity to reflect on their experience.

Devising the Economy
The fundamental premise of FAT (and the most difficult element to develop) is the trading
mechanism between each of the groups which is used to show

a) how people are interlinked by the economic process

b) how the price of commodities changes as a product is processed

c) how market (and other) forces affect profit and loss

This was built into the activities by creating a mini-economy focusing on a recreation of a

Nicaraguan ‘market’ which provides the central space for the sale and purchase of raw
materials and the resulting products made by the participants.

11



3.2

Using the Nicaraguan currency (the ‘Cordoba’), a pricing structure was created to enable
the movement of money. The aim was to illustrate the mechanism of supply and demand
and reflect real trading conditions where ‘processed’ goods command a higher price than
the raw materials used to make them. The challenge was to build in flexibility to enable
some ‘bargaining’ power without encouraging unrealistic inflation of prices.

It was necessary to work out prices for the raw materials but also the quantities that would
be needed by each group to achieve their task (as this information was to be included in
their instruction sheets). Each of the role groups was allocated a sufficient amount of
money to purchase their raw materials but the amount of profit (or loss) they made would
depend on the market traders and how effective each of the groups were at selling their
produce.

In order to replicate the monetary system, ‘bank notes’ in denominations of 1, 5, 10, 20 and
50 ‘Cordobas’ were created on coloured paper, each featuring a different Nicaraguan plant.

A worksheet for the children to write up their ‘accounts’ was also developed to help
consolidate their understanding of the trading processes they would be involved in.

Incorporating different learning styles
One of the features of FA4T is the use of a range of learning styles to deliver the programme.
The focus is on experiential learning where each activity provides an opportunity to explore
the material in a different way. The following approaches were built into the programme as
a way of reinforcing the acquisition of knowledge from one stage to the next:
The introductory section to the day uses a PowerPoint presentation and
photographs to establish an auditory and visual vocabulary
The second half of the day uses a kinaesthetic approach through role play and first
hand experience of the Garden to encourage emotional and empathetic
understanding

There are also points within the day for the children to assimilate their learning as
individuals and as part of a group. There are opportunities for them to share their learning
with the wider group and to critically engage in the learning outcomes of the day.
Children are invited to talk about what they have gleaned from the photographs
They work in groups for the activities and to fill in an accounts sheet but they work
as individuals when they go round the garden sketching the plants
The plenary provides the forum for reflective discussion

Resources and equipment

8 display boards (one for each activity), a power point presentation and 16 photo packs
were produced to provide information on life and work in Nicaragua. Some of the
photographs and Nicaraguan artefacts were already available through the LMLG, but during
a working visit to Nicaragua in May 2004, Claire Plumb, the LMLG Development Worker
collected specific resources. These were added to on a subsequent self-funded trip when
Ruth Godfrey from the Botanic Garden visited Nicaragua in 2006.

In addition, it was necessary to purchase some equipment for use in the activities (e.g. a
liquidiser, frying pan, utensils etc.). Other items were borrowed from the Botanic Garden
(such as trowels, compost bins etc.). All the consumables (including craft materials, fruit
and other perishable produce) would be bought immediately prior to the activity day.

Venue and logistics

It was originally intended that the introduction to the activity day would be delivered in
schools, with the activities themselves taking place in the Botanic Garden and the 2
classrooms on site. During the planning stage it became clear that a larger indoor space
would be required. The other buildings on the site of the Botanic Garden are used by the

12



3.3

3.4

University as student accommodation but there are limited times when the students are not
in residence and the school term has already begun. As such, FAT had to be delivered
within these time constraints.

The programme design then had to take into account the layout of the building and the
available facilities which needed to include:
access to running water and electricity (kitchen area)
a large space to accommodate up to 70 children
between 5 and 8 distinct areas in which groups of 6 — 12 children could work
comfortably
tables and chairs

In the course of the 3 years of delivery with DfID funding, the programme was in fact
adapted for delivery in 3 different buildings.

Timetabling and Health and Safety

The complexity of the programme required careful planning to ensure the smooth running of
the activities. A detailed timetable was worked out to ‘stage manage’ the movement and
interaction of the participants around the various spaces.

A full risk assessment of the venue and the activities was undertaken and health and safety
procedures were compiled.

Bringing together the Food for Thought Team

A project on this scale and ambition requires a high level of adult support. To this end, a
team of up to 14 adults was formed to work with the children on the activity days, on a rota
basis. In addition to the education officers from the 3 main organisations involved in the
project — Claire Plumb (LMLG), Ruth Godfrey (Botanic Garden), Clare Carr (Just/The Big
Question Company) - a number of paid and volunteer support and specialist staff were
brought in.

The team (which changed from year to year) comprised:
Members of the Botanic Garden teaching team  (including the Director of the
Garden and qualified primary and secondary teachers with a range of subject
specialisms).
Ann Ling — a freelance natural therapist who regularly works with the Garden.
LMLG volunteers (including members of the Management Committee, former
teachers, a student placement and a number of graduates with specialisms in
geography and development)
Volunteers with Just Fairtrade  (with experience in community arts)
C’s The Day (Gary Spinks) - an independent organisation offering consulting,
creativity and coaching for media, education and business.
Student Ambassadors from the University of Leicester Widening Participation
scheme (which trains and pays students to gain experience in community projects)
were enlisted in 2007 and 2008 to help deliver the activities.

Depending on the level of staffing from the schools, one or two of the FAT team adults were
allocated to each of the activity areas,

Recruiting the Schools

From the outset, it was planned to recruit one secondary school and a number of feeder
primary schools during each year of delivery. Whilst all three of the partners had experience
of working with a number of schools, it was always the intention to reach a new target group
but the recruitment process was done by contacting a ‘warm’ school in the first instance.

13



3.5

Approaching the right person in school is particularly important. This was generally the
Head Teacher in the primary schools, and in the secondary schools it needed to be teacher
with the authority to take students off timetable (Senior Management Team).

The programme was initially aimed at year 5 (the rationale being that they would be old
enough to undertake the project but would not be involved in SATs). Within the larger city
schools the programme could be offered to two classes (up to 70 pupils) a day.

When the project was offered in the county however, the smaller numbers of children
attending rural schools meant that the programme was offered to a wider age group, and in
some cases to the whole of KS 2.

In year 3, a special school (which had strong links with the secondary school involved that
year) expressed an interest in participating with their more able pupils from KS1 and KS2.
A consultation session was undertaken with teachers at the school to ensure the
programme was accessible.

Secondary participants tended to be Gifted and Talented students in the main.

Teachers’ Pack
Detailed and adequate information for teachers was an essential component of the project.
A briefing session to explain the logistics and content of the programme was devised (see
4.1), along with a loose-leaf briefing pack which could be updated year on year.
Contents of the teacher’s pack included:
a copy of the PowerPoint used in the briefing session
programme summary and timetable for the activity day
description of the roles that the students would take on in their activity groups and
instructions cards for each group
an accounts worksheet and the plant sketching worksheet
directions to the Botanic Gardens and a map of the garden
notes for adults on safety and risk assessment of the activity day
photo permission form
evaluation form
curriculum links and details on further follow-up opportunities

Curriculum links, the Global Dimension and follow- up activities

FAT is based on experiential learning through topic work but there are evident links with the
national curriculum and QCA units of work. At KS2 level these include Geography, Science,
Literacy, Numeracy, Citizenship, Art and D & T. At KS3/4, there are links with
Geography/Humanities, Citizenship, Science, Modern Foreign Languages (Spanish) and
Work Related Learning. A summary of the teaching and learning outcomes was included in
the teacher’s pack.’

Using the DfID Curriculum and Standards Guidance booklet on ‘Developing the global
dimension in the school curriculum’ (originally published in 2004 and revised in March
2005)°, the relevant key concepts which underpin the global dimension - interdependence,
citizenship, sustainable development and social justice — were also incorporated.

Whilst the curriculum links are highlighted throughout the programme, the intention was that
teachers would be able to develop these further to reinforce the learning during the follow-
up work in school. This was most effectively achieved by Whitehall Primary Schools (see
section 5.1)

° See appendix 2
9 Developing the global dimension in the school curriculum — DfID, DfES, QCA, DEA, British Council,
March 2005
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4.1

4, PHASE 2 — DELIVERY: Food for Thought at the Bota nic Garden (2005 - 2009)

In this section the delivery method, including the preparatory session for teachers, the
activity day and the follow-up activities are described in detail.

Preparation for the Activity Day

Whilst the bulk of the preparations were undertaken during the planning stages, it was
essential to provide induction for staff at the participating schools and volunteers helping on
the day. In addition, there were some arrangements which needed to take place at the
garden to ensure everything was in place.

Twilight briefing session for teachers

The purpose of this session was to brief teachers about the project, prepare them for their
visit and to answer questions. It was held at the end of the term before the day at the
garden.

During the session, teachers were briefed about:

- the project using a PowerPoint presentation and a display of Nicaraguan artefacts
the activity day at the Botanic Garden, using a teacher’s pack with all the necessary
paperwork to support their visit (see 3.5)
the schools-based follow up activities
the evaluation process for the project

Teachers were asked to allocate the pupils into their ‘role groups’ before coming to the
garden, and to ensure that adequate staffing was provided by the school. They also
needed to book a coach, the cost of which was met by the schools.

A similar session was provided for volunteers and staff at the Botanic Garden but in addition
to the programme overview, their individual roles were identified and explained.

Preparations at the Garden
- Planting
Maize plays a vital part in the activity day, however it is not in season in the UK at the
time of the programme delivery. Therefore Botanic Garden staff grew maize plants in
advance from seed in a glasshouse, timed so that they had maize cobs on ready for the
activity days. Maize cobs (with leaves on) were also purchased in advance and frozen.

Purchasing of consumables

Packs of craft materials (for use by the relevant activity groups) were prepared
beforehand and the fruit and other perishable items needed to be ordered and collected
in advance. After the first year of delivery, the Midlands Co-operative supplied all the
produce as part of their funding contribution to the project.

Setting up the activities
A full day was required to bring together all the resources and lay out the different
activity stations.

Drawing up the staff rota
Once the number of participants and teaching staff were known, the members of the
FAT team were allocated to each of the activity areas.
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4.2 Activity day
The majority of children participating in the activity days were Key Stage 2 primary pupils—
predominantly from Year 5. Secondary school students have been involved alongside the
primary pupils every year from 2005 to 2008, with variations in each year of delivery (see
4.3).

The format of the activity day was modified after the first year of delivery in April 2005.
Changes and the rationale behind them are discussed in the Evaluation sections (6.1 and
6.2). The process described here is that used from the second year of delivery in January
2006 and subsequent years.

An overview of all the activities is provided in diagrammatic form in figure 1 .

Timetable
TIME SESSION
9.30 Arrival by coach

9.45 - 10.00 Welcome to the Botanic Garden

10.00 — 10.15 | Finding out about Nicaragua
PowerPoint introduction to Nicaragua

10.15-10.45 Learning from photos in small groups and sharing findings with whole
group

10.45 - 11.30 | Preparing for role play
Working in small groups using photos, artefacts and sharing findings with
whole group

11.30-12.00 | Lunch

12.00 - 1.00 | Simulation/role play activities
Each group goes to their own work area
Completion of accounts sheets

1.00-1.40 Exploring the Garden
Sketching plants

1.40-2.15 Plenary and Fiesta
Sharing experiences of the day
Nicaraguan music and fruit tasting

2.15 Departure

Introductory Session

Setting the context for the activity day is a crucial part of the programme. This was
delivered to all the participating adults (teachers, FAT staff and volunteers) and pupils, in 3
sections.

1)_Finding out about Nicaragua - A PowerPoint presentation which explained the twinning
link between Leicester and Masaya, provided a snapshot of Nicaragua from a geographic
perspective (climate, landscape, fauna and flora) as well as a brief overview of the
economic and cultural context. The ‘human story’ element was included by introducing
Miguel, a student from Masaya who had visited Leicester because of the link, and some of
the primary school children that are involved in an LMLG project.

2) Learning from photographs - Working in their role groups,
children were invited to find out more about the country and its
people by analysing a range of photographs illustrating daily
life in Nicaragua (see figure 2) . Each group was facilitated by
an adult and pupils were encouraged to look for both
similarities and differences between Nicaragua and the UK.
The groups were then given a specific topic with related
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photographs to explore — transport, shopping, school and
sports, life in the countryside, buildings, food, handicrafts
and celebrations. The pupils shared their learning with the
whole group by selecting one or two photographs and
telling their peers about what they had found out. This
gave the FAT team an opportunity to answer questions,
clarify information and deal with any misconceptions.

3)_Preparing for role play — using the display boards and artefacts which illustrate real
trades in Nicaragua, the groups were introduced to the roles that they would be taking on in
their simulation activity. The connection with plants was introduced at this stage and the
emphasis on maize was highlighted.

Role Plants used Artefacts
1 | Farmers Planting, growing and harvesting maize Maize cob
2 | Millers Turning maize cobs into flour Pestle and mortar
3 | Cooks Using maize flour to make * tortillas’ and dried Tortilla press
kernels to make popcorn
4 | Textile Workers | Cotton to make ’ tortilla’ bags Tortilla bag
5 | Handicraft Seeds and wooden beads to make necklaces Necklace, bracelet
Workers and bracelets
6 | Juice makers Fruit to make juices; maize flour, cocoa and Wooden fruit and
cinnamon to make ‘pinolillo’ gourd with a mixer
7 | Herbalists Herbs and other plants for medicines A packet of herbs
and herb plant
8 | Market traders | Plants used in all other roles Baskets and
wooden fruit

Alongside the display boards, each group was also given their instruction folder (which
contained their allocation of ‘Cordobas’) so they could familiarise themselves with how they
would be carrying out their respective tasks.

Simulation activities
All the activity groups worked alongside a member of staff from their school and at least one
member of the FAT team.

The first task for the activity groups was to go to the market and use their Cordobas to buy
the consumable goods needed to start their activity. Groups were encouraged to try and
bargain a little!

Activity group Initial purchases from the market

1 | Farmers Seeds, plant pots, plant labels

2 | Millers Maize cobs, small re-usable plastic bags

3 | Cooks Maize flour, popping corn, small re-usable plastic bags

4 | Textiles Textiles kit (cotton fabric, thread, felt pieces)

5 | Handicrafts Handicraft kit (beads, thread, seeds)

6 | Juice makers Pineapple, oranges (all fruit Fairtrade where possible), maize flour,

sugar, cocoa, cinnamon, small re-usable plastic bags

7 | Herbalists Maize silks, essential oils, small re-usable plastic bags

All the other equipment that the groups needed was provided in their activity areas along
with the display board and artefacts related to their task.
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Market traders

Initially the market area was very busy as all the other groups came to

buy their consumables. The market traders needed to check and

negotiate prices. Once the initial flurry of activity was over, the market

traders then set up a series of stalls inspired by the photographs of
Nicaraguan markets. They arranged fruit and vegetables in baskets

and bagged up small amounts of beans, rice and sugar ready for sale.

They also had access to a wide range of Nicaraguan artefacts,
costumes and brightly coloured cloths on which to display them,

making their own decisions about how to create attractive stalls. Many

of the pupils chose to dress up in straw hats and aprons traditionally
worn by market traders in Masaya.

All items needed to be priced, and although pricing
guidelines were provided, not everything was listed so the
children had to decide on a suitable selling price, making
comparisons with similar items.

As each of the groups finished their respective activities they
brought the goods they had made to sell to the market. The
market traders had guidelines for ‘buying back’ the produce
but deals could be struck and the market had final say on
how much was paid to the suppliers. Having decided on the
mark-up price, these goods were then put on display.

Farmers
The farmers’ task was to sow and harvest a maize crop and
involved planting seeds in pots and then visiting the temperate
house to ‘gather’ maize cobs which had been previously placed
underneath the maize plants. Back at
their base, they removed the outside
leaves (some of which were composted)
and the silks so the cobs, silks and the
remaining leaves could be sold at the
market. The farmers also learnt about
the importance of having fertile plants
and used microscopes to look at maize
pollen grains to see whether they were
fertile.

The millers’ job was to strip the kernels
from the cobs. The soft kernels were put in
a drying machine to harden overnight.
Using kernels which had been dried the
previous day, they experimented with a
selection of grinding stones, rolling pins,
pestle and mortars to grind the kernels into
flour. They then bagged up the ground flour
to sell at the market.
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Cooks

Juice makers

Herbalists

The cooks were responsible for making ‘tortillas’ and pop corn. They

made dough using the maize flour and, experimented with two
methods of making the pancake shape —

one by patting the ball of dough in between

the palms of their hands and the other using

a ‘tortilla’ press. The ‘tortillas’ were cooked

in a frying pan by the adult in the group and

taken to market along with bags of popcorn

(which was also made with adult

supervision).

The juice makers skinned, chopped
and blended the fruit they had
bought to make ‘fresco’ drinks. In
addition they made a maize and
cocoa drink (‘pinolillo’) using a gourd
and mixer. These were bagged up
in small plastic bags for sale at the
market, as is the custom in
Nicaragua.

The Herbalist group were led by a natural therapist and their

activity began with a tour of the Botanic Garden to collect

samples of plants that are used in
medicine. Back at their base, they
packaged up samples of the plants
and the maize silks and labelled them.
The essential oils were use to make a
healing balm, muscle rub and relaxant.
They also created a display board with
samples of the plants and labels

describing their medicinal use.

Textile workers

Handicraft workers

The textile workers designed and
made the cotton bags that are
traditionally used in Nicaragua to keep
‘tortillas’ warm. They cut out and
stitched together two circular pieces of
cotton fabric which they then
decorated using coloured felt to create
their own designs inspired by the
Nicaraguan artefacts.

The handicraft used wooden beads to make
bracelets and a variety of seeds to create
pendant necklaces. They also made
greetings cards using pre-dyed corn husks
which were cut out to replicate traditional
Nicaraguan designs.

Accounts sheets
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At the end of the simulation activities, every group completed an accounts sheet which
asked them to work out:

The sale proceeds from selling their products to the market

The cost of raw materials and consumable items

The profit made by the group

Pupils were then encouraged to visit the market and look at the mark-up price of their goods
and decide if the money they had made would be enough to buy food, clothing etc. If they
could afford it, each group could buy up to two bags of popcorn to share.

The market traders filled out a different accounts sheet. It would have been impossible for
them to keep track of all the sales and purchases made during the day. Instead, they
looked at the mark up from cost price to sales price of the produce made by the other
groups, and calculated the maximum profit they would make if they sold the items.

Exploring the Garden

During the afternoon session, all the groups went
round the Botanic Garden to find, identify and
sketch some of the plants they had encountered
during the day. These included maize, aloe vera,
cotton, cocoa, bananas and gourds, as well as
other important commercial crop plants that grow
in Nicaragua such as mangoes.

Plenary and Fiesta
The final session of the day was a plenary to reflect on the day’s activities. Each group was
asked to show what profit they had made and compare the variation in those profits. They
then considered if was fair that different groups of workers made different amounts of
money. During this discussion, the following factors/ questions were explored:
Supply and demand, levels of skill required for production
Different types of trading items
- high volume (essential consumables e.g. drinks, fruit, vegetables etc)
- low volume (crafts or luxury items e.g. tortilla bags, bracelets), medicines
- seasonal produce — maize cobs
How much would the groups/individuals need to save from their income in order to
buy new equipment?
What other things might they want to save for? e.g. sick pay, pensions, hard times
Who would be affected if there were a drought, a hurricane, or a volcanic eruption?
- immediate impact — farmers, millers, cooks
- longer term impact — herbalists, juice makers, handicrafts and textiles workers

The topic of Fairtrade was introduced in readiness for follow up visits to the schools.

The day ended with a ‘Fiesta’ during which Nicaraguan music was played
as everyone was offered the chance to sample Fairtrade fruit juice,
Fairtrade fruit and maize ‘tortilla chips’.

On departure, each school took the crafts they had made, the healing
balms, the herb display board and two pots of planted maize seeds. They
were also given a few other goods such as a bag of flour, a maize cob, a
maize plant and copies of each of the Cordoba notes that could be used for
a display in school.
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4.3 Secondary School Involvement

The participation of secondary school students has been an integral part of the FAT
programme. However their involvement has been the most challenging part of the project
to deliver, and variations have been tried in each year of delivery. These variations have
come about partly because of the nature of the secondary schools involved, but mainly as a
result of the evaluation process and the introduction of new project partners.

Year 1 (April 2005)

Following the original plan in the Food for Thought project proposal, Moat Community
College was involved as the secondary school to the 5 feeder primary schools. A group of
Gifted and Talented Year 7 students were chosen to work alongside Year 5 pupils from the
primary schools they themselves had attended. All 30 secondary students participated fully
in the first activity day at the Botanic Garden working alongside one Year 5 class from
Highfields Primary School. 6 to 8 students then came back on each of the subsequent days
and worked in a mentoring role with Year 5 students and were assigned to each simulation
activity group.

Year 2 (January 2006)

The secondary school group were Year 10 students learning Spanish from Judgemeadow
Community College. The LMLG delivered four sessions in school to prepare the students to
work in a mentoring role with the Year 5 pupils on the activity days.

Over the four sessions, it was anticipated that the students would

1. Find out about Leicester’s link with Nicaragua

2. Establish email contact with students at the Instituto Central in Masaya (which
already had a link with Judgemeadow following a visit by 8 Masaya teenagers in
2000)

3. Find out about life in Nicaragua through email correspondence

4. Create a poster using the information they had gathered and finding out about the
activity day at the Botanic Garden

Prior to the four sessions, the LMLG made contact with the Instituto Central in Masaya to
identify a group of students there who would be interested in participating in the project.

The first session focused on why Leicester has a link with Nicaragua and looking at
Judgemeadow’s involvement in previous projects about Nicaragua. In the second session,
the Judgemeadow students composed an email describing themselves in Spanish and this
was sent to the contact addresses. Unfortunately, due to technical problems on both sides,
email communication was never realised which was a huge disappointment to the students
in Leicester.

As such the third session focusing on finding out about life in Nicaragua had to be
conducted using photos and artefacts. The fourth session provided an introduction to the
day at the Botanic Garden but the poster designs which were intended for use on the
activity days were never created.

Year 3 (January 2007)

The secondary school involvement was planned and delivered by the Just Education Co-
ordinator and a new partner, Gary Spinks of C’s the Day, a business supporting journalistic
work in schools.

Gifted and Talented Year 10 students from Countesthorpe College took on the role of
‘Journalists’. Members of the Food for Thought Team briefed them in school in December
2006. In this session, the students were introduced to the FAT project and briefed on their
roles as journalists. They participated in practical activities on the theme of ‘What makes a
good journalist?’ including an exercise looking at photographs in newspapers and
magazines.
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On the activity days at the Botanic Garden in January 2007, there was an additional
simulation activity group called ‘Journalists’. Each day a different group of about six
students worked with the younger pupils. They conducted interviews, took notes and
photographs and provided documentation for each day. Each group was briefed to produce
a different publication — a newspaper, a lobbying report, a tourism brochure, a travel section
and a business section. The notes and photographs were used during two two-hour follow
up sessions in school, supported by Clare and Gary, to create web-based articles for the
school’s virtual learning environment.

Post DfID Funding:

Year 4 (January 2008)

2008 was the first year the project was delivered without DfID funding and a fourth model
was tried in which city and county schools were asked to work together. Year 10 students
from one city school, Moat Community College, and one county school, Countesthorpe
College, took on the role of journalists.

A briefing session for all the students was held at Moat Community College in December
2007 and delivered by members of the Food for Thought Team (Gary Spinks was unable to
offer support as he had moved away from Leicester). The session followed a similar format
to that of the previous year, and was designed so that students from the two schools
worked together and got to know each other.

The aim was that each group of journalists would create one A4 page (a mixture of text and
photographs) describing the work of each activity group e.g. farmers, millers etc. This would
form an 8-page booklet showing the journey ‘From Farmer’s Field to Market Place’.

The teachers from both schools requested that as part of the day they had a session that
supported the GCSE science curriculum. This was included as part of the afternoon session.
When the primary schools were sketching plants around the Garden, Dr. Richard Gornall,
Director of the Botanic Garden, worked with the secondary school students. They collected
pond water and used compound microscopes to identify the micro-organisms and allocate
them to a kingdom.

Year 5 (January 2009)

In 2009, one day of the programme was run specifically for a secondary school and
involved a cohort of year 7 Gifted and Talented students from New College Leicester. This
came about because the Head Teacher had visited Nicaragua as part of an official
Leicester City Council delegation and was keen to explore the potential of using the FAT
project to deliver aspects of the college’s topic work. The intention was that students and
teachers (including the head of year 7) would participate in the day at the Botanic Garden
as a catalyst for developing further topic related modules for year 7 in school.

Despite the students being a year older than the usual target group, it was decided not to
change the delivery to test whether or not it was appropriate for younger secondary
students. The programme was successfully delivered and it was felt that this would prove
to be an effective way of involving secondary students in future.
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4.4 Follow Up — Primary Schools

Follow-up activities were an intrinsic part of the project during the DfID funded period and
involved two elements:

a display prepared by the school and

a led session provided by a member of the Food for Thought team.

Display and assembly

Each school was asked to form a display back in school
about what they had done and learnt on their activity day.
They were also asked to prepare an assembly to share
their experience and knowledge with the rest of their
school. Some schools borrowed Nicaraguan artefacts
from the LMLG for use in their displays and assemblies.

Session on International Trade and Fairtrade
A follow up session was offered to all the participating schools (1.5 hour session for each
class) to introduce aspects of international trade, with a focus on Fairtrade.

The follow-up session began by asking the children to reflect on their day at the Botanic
Garden, which was based on the internal market within Nicaragua. Thinking back to what
they had learnt about how people in Nicaragua grow and use plants to make things to sell in
the market place, they then shared their thoughts with a partner and the class. This set the
context for learning about Fairtrade and bananas
Photographs from the Oxfam resource ‘Go Bananas™* were used to illustrate how bananas
are grown, harvested and transported to the UK for sale in shops and on market stalls.
Using a simulation activity, the children learnt about the jobs involved in the production
chain and how much each worker earns from their activity. The children were divided into
five groups and asked to prepare a short piece of drama about their respective jobs.

Farmers

Packers

Lorry Drivers

Shippers

Retailers (including wholesalers)
At the end of the performance the group was asked what share of the 20p sales price of an
individual banana they should be paid for the work they had done. The children’s estimates
(which usually added up to more than 20p) were then compared to the actual figures (as
given in the Oxfam resource).

This activity tapped into the children’s keen sense of justice, and prompted lively debates
about the fairest way of paying all the workers in the production chain. The children were
then introduced to the concept of Fairtrade, as one model for tackling trade injustice and the
following features were discussed:
- Guaranteed minimum price to ensure adequate food, shelter, education and medical

care

Long-term relationships with producers

Social premium — decision by whole community as to how it should be spent

" Go Bananas, Oxfam http://www.oxfam.org.uk/education/resources/go_bananas/?31
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4.5

The children were shown a picture of the FAIRTRADE Mark, a Consumer Label
administered in the UK by the Fairtrade Foundation, and the session ended with a tasting of
Fairtrade bananas.

Fairtrade breakfast

In 2005, as part of its funding contribution, the Midlands Co-op agreed to provide funding for
a Fairtrade breakfast for one school. Staff from the Midlands Co-op Member Relations
Team and members of the Food For Thought Team went into Uplands Junior School and
distributed a Fairtrade breakfast to the one hundred and twenty Year 5s who had taken part
in the activity day. They were offered toast and a variety of Fairtrade items - spreads, cereal,
fruit and fruit juice. After the breakfast the children were asked to complete a survey about
what foods they had tried and how many FAIRTRADE Marks they had seen.

Follow Up — Secondary Schools

A session on international trade and Fairtrade was designed for the Gifted and Talented
Year 7 students from Moat Community College who had acted as mentors during the
activity days in 2005. Bananas were again the focus, using material from Banana Link’s
‘Bananas Unpeeled'*? video as the stimulus for a debating session.

The session was facilitated by the Just Education Co-ordinator and began with a recap of
the activity day to draw out from the students, some of the key aspects they remembered
about the trading mechanisms.

The students watched the ‘Banana’s Unpeeled’ video (by Nick Shaw) which looks at
banana production on plantations in Latin America and the big multinational companies who
own them, banana production in the Windward Islands, banana wars and Fairtrade.

The class was then split into six groups:
- Del Monte Board members
Plantation Workers
Union Representatives
Fairtrade Foundation representatives
Co-op store managers
Fairtrade banana growers

Each group was given some background information about their group and were asked to
prepare a presentation for a ‘mock meeting’ of the Del Monte Board members. They had
time to plan their presentation about themselves and their work, summarising their main
points on a piece of flip-chart paper.

The following presentations and proposals were put forward for debate before a vote.:

1. The plantation workers talked about the working conditions on the plantation and
proposed to take action to improve working conditions.

2. The union representatives illustrated how the union could work with the company to
help improve working conditions and proposed to allow workers on the Del Monte
plantation to join the union

3. The Fairtrade Foundation described what Fairtrade means and proposed that Del
Monte become a producer of Fairtrade bananas.

4. The Co-op Store Managers explained why they chose to stock Fairtrade bananas in
their supermarkets and proposed that Del Monte should become a producer of
Fairtrade bananas in order to supply the Co-op.

'2 Bananas Unpeeled, Banana Link http://www.bananalink.org.uk/content/view/77/37/lang,en/
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5. Fairtrade banana farmers from the Windward Islands showed how being part of a
Fairtrade Co-operative had improved their lives and proposed that Del Monte
became a producer of Fairtrade bananas

The Del Monte Board members listened to each group and then responded to the proposals
considering:

How would implementing these proposals affect the business?

What are the advantages and disadvantages of accepting the proposals?

What are the likely reactions from your colleagues, shareholders and customers?

The exercise was then discussed with the students and the essential features of Fairtrade

(guaranteed minimum price, long-term relationship with producers and social premium)
were considered as one model for tackling trade injustice.
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HYBRIDS AND DEVELOPMENTS (2007- 2009)
School-based version of Food for Thought at Whi  tehall Primary School

Whitehall Primary School participated in Food for Thought in January 2006 bringing both
their year 5 classes led by Stella Ayre and Helen Williams.

Their visit coincided with plans to move away from the prescriptive QCA work schemes and
develop a more creativity-based curriculum within school from September 2006. This
marked a return to the cross-curricular topic web approach where each half-term block has
a History, Geography or RE topic and aspects of Design and Technology, Art, IT and PSHE
are also covered.

Nicaragua was chosen as one of the Year 5 topics and, in consultation with the F4T team, a
six-week school-based programme was created based on the Food for Thought activities.
The focus was largely on geography but elements of Design and Technology, PSHE, Art
and IT were included. The topic web and learning outcomes are illustrated in figure 3 .

The topic-based version of Food for Thought was delivered in school to the next Year 5
cohort in May 2007 with members of the F4T team coming in to the schools to facilitate
specific aspects of the programme.

Week 1: All about Masaya: Understanding of some of the similarities
and differences between Masaya, Nicaragua and Leicester, UK.

As with the activity day at the Garden, the introductory session
(facilitated by Claire Plumb — LMLG), included a PowerPoint
presentation and the exploration of photographs about Nicaragua but
the pupils had the added advantage of meeting two people from
Nicaragua.

Don Pablo and Esperanza (who live just outside Masaya) were visiting
the UK and the LMLG invited them to participate in the presentation at Whitehall. The
children were able to ask them questions and get first hand information and stories about
what life is like in Nicaragua

Week 2: Food and Farming: Understanding of how local produce is
prepared for market

Children took on the roles of Farmers, Millers, Cooks and Juice
Makers, but rather than only doing one activity per group, the pupils
participated in all the tasks on a rotation basis, spending 40 minutes in
each role. Ruth Godfrey (Botanic Garden), the teachers and teaching
assistants led the different groups in different parts of the school. All
the groups used the Nicaraguan artefacts and the display boards to
find out about their role and the same processes were used in the
activities as in the Garden model (see section 4.2).

Unlike the sessions at the Garden, the children did not buy and sell their products, nor was

the market area set up. Instead, however, they were asked to design a poster to advertise
their goods.
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Week 3: Arts and Crafts: Understanding of how local Nicaraguan crafts are made to sell to
market.

The pupils looked at a range of Nicaraguan crafts loaned by the LMLG and made their own
‘tortilla’ bags, following the same process as the activity at the Garden. (see section 4.2 —
Simulation Activities).

Week 4: Garden: Understanding of how the food we eat is sourced
from all over the world, including Nicaragua. Understanding of how
nature can be used to create works of art

The two classes visited the University of Leicester Botanic Garden and
participated in the Whole World Cake programme. The children took a
tour around the Botanic Garden and collected ingredients to make a
cake. All the ingredients were next to the plants they came from e.g.
bananas, cocoa, pineapple, cherry, raisins, sugar cane, lemons etc.
The people and places behind the plants were discussed, along with
issues of Fairtrade, child labour and food miles. The ingredients were
put into a ‘magic oven’ and everyone was able to try a piece of the cake.

The children also participated in a natural sculpture session where they looked at pictures of
artist’'s work, such as Andy Goldsworthy, and then collected natural materials to design their
own natural sculpture.

Week 5: Fairtrade: Understanding of the principles of international trade and Fairtrade

Clare Carr (The Big Question Company) visited the school and ran a session looking at
Fairtrade and the journey of bananas from plantation to our table. For further details see the
section on follow up sessions for primary schools (section 4.4).

Week 6: Market and Fiesta: knowledge sharing

The two Year 5 classes presented an assembly for KS2 to share what they had learnt with
the wider school. The activities were described and brought to life in a number of different
creative ways by the pupils who
- Worote a humorous poem describing the day they made the

‘tortillas’ when both the cookers broke down

Composed a song about Nicaragua, the land of lakes and

volcanoes

Wore the T shirts they had made

Prepared a quiz for the audience

Set up a ‘Nicaraguan’ market stall and explained the idea of

buying and selling goods

Re-enacted the Banana Game to show how fair trade works

Shared tropical fruit with everyone
All the providers who had been involved in facilitating the various
sessions were invited to the assembly as ‘special guests’.

The whole project was documented by the children who did their own
follow-up research on Nicaragua to produce individual illustrated
booklets about their learning experience in FAT.
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Continuity and impact beyond the school
The FAT programme at Whitehall was repeated with a few minor variations in June 2008.
In addition, the pupils who had been involved in the first year, were invited to present their
assembly at a number of events outside the school:
They performed for the LMLG’s 20" anniversary in September 2007
They showcased the project at an INSET session run by Global Education
Leicester-Shire in January 2008
These opportunities to interact with people beyond the school community have had a
positive impact on the pupils, building their self confidence and helping them to make the
local to global links that are inherent in the project.
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5.2 Food for Thought Carousel

The FAT Carousel (fig.4) was developed during 2006 to provide a mobile or ‘taster’ version
of the project and this was subsequently adapted for different venues and purposes, e.g.
as a half day ‘workshop’ in school
as an after-school activity
as an INSET session for teachers

The carousel is designed as a series of discreet but interconnected ‘units’ which can be set
up in any combination, depending on the focus that is required e.g. ‘planting and growing’,
or ‘making and tasting’ activities.

As with Food for Thought at the Botanic Garden, the activities are preceded by a power
point presentation to set the country context and explain the process. The display boards
and artefacts are also used and are set out in the respective ‘stations’, and the session
ends with an evaluation activity.

This system allows participants to move around and try out a range of activities and
provides a more holistic experience of the activities. It also helps to reinforce the element of
progression (e.g. from seed to plant to product) which is inherent in the project.

Unlike the activity day at the Botanic Garden, however, the concept of the ‘market place’ is
not included in the carousel. Instead, there is a focus on finding out about fair trade in which
the participants have the opportunity to try a variety of fair trade products

In addition, delivery can be adapted in response to specific themes e.g. ‘water’ (see figure
5). It can also be maodified to focus on certain aspects within a range of educational
initiatives such as the Eco Schools Award or the Sustainable Schools Framework (see
below). New modules can also be developed and incorporated to provide a thematic focus
for events such as ‘World Food Day’.

To this end, additional activities have been designed and included to broaden the learning,
for example:
- ldentifying seeds from staple foods and crops grown in Nicaragua (such coffee,
mangoes, avocados etc.)
Planting other seeds such as kidney beans
Using songs, stories and games to learn about the theme
Comparing the LMLG'’s ‘School Garden’ project in Masaya with a school garden in
Leicester to extend the local to global links

Although the carousel can be delivered in a range of spaces, there are logistical issues
which have to be addressed in order to ensure its success (adequate space and adult/staff
support, devising a rota to manage the movement of children round the activities, etc.)

The versatility of the carousel has been tried and tested in a variety of settings and
interpretations where the ‘activity wedges’ or stations have been mixed and matched
according to the thematic focus required including:
- Food and drink activities during Fairtrade fortnight (Uplands Junior School, Leicester)
An event to mark World Food Day (Whitehall Primary School, Leicester)
A topic day on ‘water’ (Linden Primary School, Leicester) (fig. 5)
An INSET session focusing on the Food and Drink Doorway to the Sustainable
Schools framework
An awareness raising activity to showcase the LMLG’s School Garden project in
Masaya.
An INSET day for teachers developing resources for the Eco School Award (Global
Education Derby (see section 5.3).
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5.3

Regional Model — Green Flag for Development

In March 2007, the Food for Thought carousel (fig. 4) was delivered as an INSET session
to teachers involved in Global Education Derby (GED)’s ‘Green Flag for Development’
project which focused on bringing the global dimension into the Eco Schools agenda.

The idea was initiated by Marcela Flores Newburn, the Green Flag project officer, who
came to observe one of the activity days at the Botanic Garden and saw the potential links
with the Eco Schools ‘Healthy Living’ theme.

Following a consultation process, a carousel of activities tailored specifically to respond to
the theme (including planting and milling maize, cooking tortillas, juice making and
preparing healing balms) was taken to Derbyshire by the FAT team.

The aim was to use the practical activities about life in Nicaragua, as a catalyst for teachers
to develop similar resources for three other country contexts:

Ghana

India

UK
An initial planning session was incorporated into the inset day to discuss how to take the
development process forward.

Working alongside staff at GED over a period of several weeks, the teachers gathered
source materials and photos, information about crops, recipes and traditional games for
each of the countries. The inclusion of a game replaces the activity about herbal remedies.

Unlike the FAT carousel, the intention with the Green Flag for Development resources is for
teachers to be able to access and deliver the activities without support from an outside
provider. The materials have been compiled into a teaching and learning pack which
includes the following information for each of the countries:

1. A PowerPoint presentation to introduce the country with key geographical, social and
food related information

2. Instructions and guidelines for growing a typical food crop and back up information on
how this crop is typically used and harvested in this country.

3. Instructions and guidelines for healthy recipes from the country using the food crop
grown (and others food types typical of the country). These are at varying levels of
difficulty adaptable for different age groups.

4. Instructions and guidelines for typical physical activities of the country — playground
games, team games, dancing etc.

The inclusion of a pack on the UK is intended to help teachers and pupils explore healthy
eating issues in the country they live in but also so that it can be shared with a partner
school abroad as part of a collaborative project.

The resources are now available online™ through a dedicated website that brings together
the Eco Schools and Sustainable Schools agendas through a global lens.

One important spin off from this collaboration between GED and the Food for Thought team
is that a similar online resource is being developed for Nicaragua using the Food for
Thought activities. This will be hyperlinked to the Green Flag for Development website.

2 Green Flag for Development project — http://green-flag.org.uk
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EVALUATION

In our grant application to DfID, we said we would do the following:

‘At the start of the project, pupils and teachers at participating schools will be asked to
undertake a baseline survey to assess their current understanding of global issues relating
to food production. This will be supplemented by an evaluation sheet for pupils at the end
of the project, focused on what they learned and suggested improvements. A more detailed
evaluation of various stages of the project by the teachers will be used to inform
improvements for the second and third years of the project. During the follow up visits to
schools, teachers will be asked to formulate an action plan to indicate where and how they
will continue to develop the project ideas and assimilate them into their curriculum work
beyond their initial involvement. This will be reviewed at the end of the project and form the
basis of our case study report.’

In practice, the evaluation process itself evolved over time. Each time the project was
delivered, the project team reflected on the experience and drew on evaluation from a
variety of sources — volunteers, teachers and students — in order to learn from and improve
the project. The project team has completed Kolb’s Experiential Learning Cycle (figure 6)
for every delivery phase of the project. As a result, the project has been refined and
enhanced over five years, and all the learning has been incorporated.

Figure 6 - Kolb’s Experiential Learning Cycle

Concrete experience

Try new applications Reflect on experience

Make theories/ draw
conclusions

6.1 Evaluation process in the first year of deli ~ very

In order to assess the learning about the 3 main areas of interest within Food for Thought,
teachers and pupils were asked to complete a baseline profile before and after the project.
The profile asked them to list what they knew about: ‘How plants are used by people, Life in
Latin America, Trade and how life in Latin America affects us.” The aim was that this would
be completed both before and after the activity so learning could be assessed. This proved
unsuccessful with many of the schools either not completing the profile at all or not
completing it satisfactorily. In some cases only one of the forms was completed so no
comparisons could be made. In others, schools had clearly gone through the questions so
the children could ‘do well’ and consequently the sheets did not represent individual's
knowledge. Very few adults completed the profile at all.
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6.2

Evaluation was also undertaken during each activity day. Adult helpers were asked to
make a note of any striking comments made by students or teaching staff on a piece of flip
chart paper in the ‘staff room’. At the end of each activity day, members of the project team
and all the volunteers met for a debriefing session to discuss elements of the day that had
worked particularly well and any problem areas. Adjustments were made to the programme
for the following day on the basis of comments made.

At the end of the full project (both the activity days and the follow up sessions), teaching
staff were asked to complete a detailed evaluation form that examined the input and support
from the organisations involved, the value of cross-phase working and the impact of the
project on learning for both staff and children.

The Food for Thought project team met in the summer of 2005 to reflect on the project, to
review the feedback from teachers and students and to begin the planning process for the
following year. The outcomes of this meeting were incorporated into a detailed guidance
document for internal use and an evaluation report for DfID.

Following the evaluation of the first year of delivery, a number of adjustments were made to
the practical delivery of the project, for example:

The Teachers’ Briefing Session was changed from a morning to a twilight session and held
at the Attenborough Arboretum, a satellite site of the Botanic Garden. This reduced costs,
as supply cover did not need to be met or food provided and all the lead teachers from the
schools were able to attend.

The Activity days
- The time of year for the activity days was altered from April to January. This worked

extremely well for schools as it was before Fairtrade Fortnight and not as close to
SATS. This also meant that a larger building was available for hire and the
introductory session could be delivered at the Garden rather than in school. This
proved to be far more practical.
The change in the time of year resulted in altering the plant sketching worksheet and
the herbs used by the herbalists so the majority of plants looked at were inside the
Botanic Garden glasshouses
The ‘fairtrade breakfast’ was replaced by the ‘Fiesta’ and a ‘tasting session’ for all
participants which the Co-op agreed to fund, along with the cost of the fruit and
vegetables used in the activities.
Additional activities were introduced for the handicraft workers.

The follow up sessions on international trade and fair trade were re-scheduled to take place
soon after the activity days in January, and before Fairtrade Fortnight (the first two weeks of
March).

Evaluation - the baseline profile was eliminated. Teachers were asked to complete the
detailed evaluation form only and the participating children were asked to write a letter
explaining what they had learnt.

Evaluation process from the second year ofd  elivery onwards

After the first year, most of the practical issues relating to delivery of the project had been
dealt with. Two further guidance documents and annual evaluation reports were produced
for DfID.

The ongoing evaluation process allowed the project team to be responsive to the needs of

the different schools participating each year, and to be creative in trying other forms of
delivery.
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6.3

The way in which the secondary school involvement has been approached is a good
example of how variations have been implemented each year (see section 4.3). This is an
area that the project team continues to work on.

Other changes to the project made from the second year onwards include:

- Collaboration with the Widening Participation team at the University of Leicester
which paid for a group of 5 trained and highly motivated Student Ambassadors to
increase the adult support and help deliver the activities in 2007 and 2008.

In 2009, the teacher’s briefing session was delivered in school because there were
fewer schools participating but this enabled more staff from each school to attend.

Feedback from teachers and students

The feedback from teachers about the organisational aspects of the project was extremely
positive. Overall, they felt that the project was well planned, creative and engaging. One
teacher commented that the delay between the activity day and the follow up session on
international trade and fair trade led to a loss of momentum.

The general impression from the teachers’ evaluation forms is that all those involved —
adults and children — were very engaged in the activity days and follow up sessions in
schools. The project was exciting, provided a rich learning experience for the students and
teaching staff who participated and had a lasting impact. The key areas of learning were
about Nicaragua, plants, trade, interconnectedness and trade justice.

The following quotes are taken from the evaluation forms completed by teachers.

“Well structured day — all activities well planned and tied into each other well. Huge bank
of resources and expert staff/volunteers helped to bring the day to life and really gave
the children a taster of Nicaraguan life.”

“Amazing amount of knowledge acquired by all. The kinaesthetic approach to learning

appealed to all and we have been awakened to a breadth of information about plants

and their potential. During questioning back at school we were delighted with the new
knowledge and skills the children had acquired”

“Absolutely great! The pupils loved it and the teaching assistants and teachers learned a

lot too.”

“Very useful. Gave me and the pupils a good and deeper insight into fair trade. There
were some great speaking and listening exercises that were conducted in class.”

“Almost no-one in school knew of the links between Leicester and Nicaragua, so the
display of our visit to you has produced plenty of interest.”

“Children were thoroughly engaged in all the tasks and brought back a huge amount of
knowledge about life in Nicaragua. The practical nature of the activities and the
speaking and listening involved contributed to this and you managed to ‘reach’ all the
children.”
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Feedback from pupils

From the second year onwards, pupils wrote letters about their experiences of taking part in
the project. This proved to be a good way of capturing the impact of the project and the
children’s learning.

Reading the children’s letters, it is clear that they found the project exciting, interesting and
fun. They were able to recall a lot of information about Nicaragua and plants. The children
obviously enjoyed the simulation activities and were able to describe them in great detail.
They were very appreciative of their adult helpers and the opportunity to look around the
Botanic Garden. The following quotes illustrate their responses:

“l was so fascinated when | found out that shopkeepers got paid 8p out of 20p and the
lorry drivers only get paid 1p. | learnt a lot about fair trade.”

“I liked going to see the plants because | have never seen a banana plant or sugar
cane.”

“I learnt how people in Nicaragua earn Cordobas...| was a miller for a day, it was a bit
hard for me grinding and getting out tiny pieces of corn. Then | thought it was just for
today but people in Nicaragua do it every single day.”

“I liked being a market trader. It was hard work because everyone just shouted at us
trying to get lower prices.”

“You have the most beautiful garden | have ever seen.”

“I would hate being in one of those natural disasters in Nicaragua. That is quite sad.”

“The grass family is really the most important family that | know of. | didn't realise that |
had a plate or bowl of grass every morning for breakfast.”

“I liked it when we went to the tropical house and the temperate house. It was so
exciting. The experience was amazing and | have never seen anything like this before in
my life.”

“l am writing to tell you that our trip to the Botanic Gardens was very exciting and that |
have come away with my mind full of things that | didn’t know.”
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Additional feedback about the project came in many creative forms.

Imaginative and colourful displays were created in school -
one school included a ‘touch and smell’ section in its display.

Children in two schools made booklets about Nicaragua.

The Year 5 pupils at Whitehall School produced an excellent
assembly for the whole school following their 6-week project.
The assembly included a poem and a song about their
experiences (see section 5.1).

6.4 Responding to the unexpected
When writing a funding bid, it is impossible to predict everything that is going to happen.
Any project will encounter inevitable set-backs, but so too can it experience surprising
benefits. Part of the evaluation process in Food for Thought was to translate the obstacles
into assets and recognise the opportunistic value of unforeseen outcomes. These are some
examples:

Although there were unexpected cost implications in having to hire a larger venue in
the Botanic Garden, this had a positive impact on the delivery of the whole day (see
6.1 above). Most importantly, it provided the space to give more prominence to the
‘Nicaraguan market’ as the physical hub of the project.

Following their participation in FAT at the Garden, the approach from Whitehall
Primary School for the FAT team to support delivery of the project in their school
was an exciting opening. This provided the catalyst for the development of the
‘Carousel’ model and reassurance that the project could be adapted for delivery in
school and become embedded in the curriculum.

The involvement of the special school was unanticipated but welcomed as an
opportunity to refine some of the activities and make the programme accessible to
special schools in future.

When one school pulled out at the last minute because of Eid, the day was offered
to another class from one of the schools already participating thus enabling the first
cohort of Year 6 pupils to attend alongside the Year 5 class.

In the third year of delivery, when county schools were being recruited, Greenfields
Primary School responded because their new Head Teacher had previously been at
Uplands Junior School which had participated in the project the previous year.
F4T’s reputation traveled with him from the city to the county.

Some of the efforts to use technology with the secondary schools were not always
successful - for example, the proposal for Judgemeadow Community College to
exchange and gather information with their Masayan peers couldn’t be achieved and
the use of the virtual learning platform at Countesthorpe Community College
required more follow-up support than the FAT team was able to offer. However, both
these approaches have potential implications for future developments (see section
8.2).

There was an unexpected opportunity to evaluate the long-term impact of the
project when Year 7 students from Moat Community College who attended in 2005,
came back as Year 10s in 2008. The knowledge they had gained from their first
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experience was positively reflected in their attitude towards the project on their
second visit.

In 2008, when the City and County secondary schools were working together, the
aim was to use FAT as an opportunity for linking an urban and a city school (a point
of interest is that some students from the County school, though not necessarily the
ones who came to the Garden, have never been into Leicester). The students were
not able to mix as expected, possibly because there was only time for one
preparatory team building session. This said, the focus on Nicaragua, which neither
county nor city schools were familiar with, meant that no-one had the ‘upper hand’
and it may have helped to eliminate some of the prejudices and misconceptions that
might otherwise have been expressed.

The original proposal to work with Skillshare International (see appendix 1) and
involve their returned development workers in the elaboration of case studies from
Africa and India did not materialise. However, the idea of producing other country
resources was picked up in the work we did with Global Education Derby.

It was always the intention for FAT to provide the stimulus for children to make links
with their own heritages and their local communities. This was most evident among
primary pupils where some County pupils were making links with farming and rural
life and many City pupils were referring to their family cooking traditions. This
generated some interesting discussions about the use of different flours to make
tortillas to chapattis, parathas, dosas, dumplings etc. and encouraged the active
involvement of and contributions from many of the parent helpers.

A number of occasions arose when the project benefited unexpectedly from visitors

traveling to or from Nicaragua.

- Ruth Godfrey made a special visit to a herbalist centre to collect information and
resources during her holiday in Nicaragua (which was prompted by her
involvement in F4T).

- The LMLG invited three Nicaraguan visitors who were on speaker tours in other
parts of the country — their first hand knowledge made an invaluable contribution
to the project.

- Avisit by to Nicaragua by a Leicester City Council delegation (including the
Head Teacher at New College Leicester) resulted in FAT being delivered
specifically for a secondary school.

6.5 Quantitative Analysis
The following table (figure 7) provides a summary of the types of schools involved, the
numbers of pupils/students and teacher reached as well as the level of staff and volunteer
support.
It also indicates the amount and source of funding for each of the years and calculates the

per capita cost of running the project, showing a reduction in cost as the project becomes
more established.
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Figure 7

Apr 04 Planning and Preparation £9,559
DfID
£1600
LMLG &
B Garden
£11,159

Dates School City / Yr Pupil/ School FAT team | Funding

county | Group student Staff & Paid and and
Nos parent volunteer | Source
helpers staff

Apr 05 Moat Community College City 7 30 2 Ateam of | £17,350

10 adults | DFID
Highfields PS City 5 30 2+2 involved £2,790
Sparkenhoe PS City 5 60 4+2 over the Just,
Uplands Junior School City 5 120 8+4 course of | Co-op,
Shenton PS City 5 60 4+2 5 days LMLG,
Charnwood PS City 5 60 4+2 B Garden
Jan 06 Judgemeadow Community City 10 9 1 A team of
College 14 adults
Whitehall PS City 5 60 4+2 involved
Medway PS City 5 60 4+2 over the
Linden PS City 5 60 4+2 course of
Humberstone Junior School City 5/6 60 4+2 5 days
Evington Valley PS (very late City 5 (60)
cancellation due to Eid)
Jan 07 Countesthorpe College County | 10 35 2 A team of
Greenfield PS County |5 78 5+3 15 adults
Blaby Stokes PS County | 5 60 4+2 involved
Kilby PS County | All KS2 40 2+3 over the
Arnesby PS County | AIKS2 |30 2+2 course of
Thistly Meadow PS County |5/6 70 4+4 5 days
Birkett House Special School County | Selected | 40 30
KS2

Totals 18 schools 962 92 + 34 £20,140

Cost per head £ 21.00

Jan 08 Moat Community College City 10 8 1 Ateam of | £1,500 -

Countesthorpe College County | 10 40 3 15 adults | EMNGPS
Uplands Junior School City 5 120 8 involved £1,198 -
Greenfield PS County |5 60 4 over the income
course of | from
3 days schools
£1862 -
Aim
Higher &
B Garden

Totals 6 schools 228 16 £4,560

Cost per head £ 20.00

Jan 09 Great Bowden Primary School, County 49 4 Ateam of | £1,000 —

Market Harborough 12 adults | income
Eastfiled Primary School, County 69 5 involved from
Thurmaston over the schools
New College Leicester City 46 3 course of | £800
3 days Excellence
Hubs
£690
LMLG,
B Garden
Total 3 schools 164 12 £2,490

Cost per head £15.00
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In figure 8, the quantitative data is shown for the activities that were developed beyond the

remit of the DfID grant. Whilst the cost of running the project as a carousel or in school is

slightly lower than delivering it at the Botanic Garden, all the schools would have taken part
in the Garden model either before running it in their school, or after experiencing it as a

carousel activity.

Figure 8
CAROUSEL AND SCHOOL-BASED MODEL
Dates School City / Yr Pupil/ School | FAT team | Funding
county | Group student Staff & | Paid and and
Nos parent | volunteer | Source
helper | staff
s
Oct 06 Carousel at Whitehall City 35 £2,900
Mar 07 Carousel at Uplands Junior School | City 64 EMNGPS
May 07 | Whitehall school-based delivery City 5 62
Jun 07 Carousel at Linden PS City 6 65
Totals 6 schools 226 £2,900
Cost per head £ 12.83
May 08 | Whitehall school-based delivery City 5 62 £400
Whitehall
£150
Leicester
City
Council
Total 4 schools 62 £550

Cost per head £8.87
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7.1

IMPACT AND DISSEMINATION

One of the main purposes of this case study is to assess the far-reaching influence of the
project and present a comprehensive analysis of how the learning has been assimilated by
the partner organisations and then disseminated in a wider context.

Impact on partner organisations

First and foremost, the project has had a significant bearing on the working practices of
each of the partner organisations, building capacity and resulting in a number of positive
outcomes:

University of Leicester Botanic Gardens

Food for Thought provided an opportunity to work closely with other members of the
EMNPGS locality group.

The use of the Botanic Garden for the activity days during a quiet time of the year
increased the number of schools who visited the Botanic Garden in those academic
years.

Schools who experienced the Food for Thought activity days have subsequently
booked onto other education programmes offered by the Botanic Garden.

The acquisition of the DfID grant and the opportunity to offer work to Student
Ambassadors increased the profile of the Botanic Garden in the University.

The involvement of the special school resulted in the Botanic Garden acquiring
ramps and gaining more understanding of disability access in the garden

Leicester Masaya Link Group

Food for Thought has provided a framework for bringing together the LMLG'’s
expertise and vast collection of resources into a comprehensive programme which
can be used in a variety of contexts.

The project has extended the LMLG’s opportunities to engage in partnership
working.

FAT has now become the LMLG’s main mechanism for delivery of the global
dimension agenda and the project has helped to consolidate the LMLG's role as a
DEC.

FAT has provided a useful vehicle for raising awareness and understanding of the
LMLG'’s development projects in Nicaragua.

Volunteers involved in the project gained valuable practical experience which many
have gone on to use in subsequent jobs.

FAT has elicited interest from other Nicaraguan twin town groups as a model for
raising awareness of development issues in Central America and will be showcased
at the meeting of twin town groups in 2009

The involvement of New College Leicester has provided a tangible outcome in the
process of developing a more strategic relationship with Leicester City Council.

Just Fair Trade

Participation in the F4T project provided a very effective induction for the newly
appointed Development Worker, and was a factor in developing the new role so that
it became an entirely education focused role.

Just had the opportunity to work with members of the EMNGPS locality group and
subsequently joined the group.

The Fairtrade Banana Session, developed for the FAT project, was adapted for use
in other primary and special schools.
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7.2

There is anecdotal evidence that children, parents and teachers from the schools
who received follow up sessions on Fairtrade came to visit the Just Shop.
Involvement in the project appears to have provided publicity for the shop, and
extended the shop’s customer base

The Big Question Company

Clare Carr left Just to set up her own business in February 2007. Having met Gary
Spinks through involvement in FAT, Clare Carr undertook 6 months professional
coaching with Gary in order to develop The Big Question Company.

Participation in FAT was a factor in enabling Clare Carr to develop her expertise in
fair trade. She became the East Midlands Co-ordinator for the Fairtrade Schools
Scheme in July 2007.

Impact on other organisations

The contribution of the wide range of organisations and individuals that have participated in
FAT in various capacities has also had consequent benefits for their own organisations.

Midland Co-op

FAT extended the opportunities to raise the profile of the Co-op, its ethos and
principles with children and young people and provided a vehicle for supporting work
on Fairtrade

Global Education Derby

FAT was the catalyst for developing resources on Ghana, India and the UK as part
of the Green Flag for Development project.

C’s the Day

FAT provided an opportunity to with members of the EMNGPS locality group and
develop activities around journalism with a global focus and offered the context for
delivering a media workshop with Countesthorpe Community College

East Midlands Network for Global Perspectives in Sc  hools

FAT is a successful model of a collaborative project and is a concrete example of
partnership working within the locality group involving 3 members of Global
Education Leicestershire.

People with new skills and experience to offer were drawn into the project as a result
of a conference organised by the locality group™.

Many of the schools who participated in FAT have become active members of the
locality group

FAT provided a vehicle for productive cross regional working between the Leicester-
Shire and Derby-Shire locality groups.

14 Global Horizons in the Local Landscape was an all day event held on 27 March 2006 to extend the
membership of GELS, share ideas and build partnerships to raise the profile of global issues in
schools.
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7.3 Dissemination

Throughout the life of the project, Information about, and learning from FA4T was shared in a
variety of ways — through INSET sessions, at events and meetings as well as via websites

and publications

Inset

10 October 2006

Geography Conference at
Conkers

Whitehall presents idea for
running FAT as a project in school

27 March 2007

Healthy Living Day at
Shipley Country Park

FAT carousel run for project
members of the Green Flag for
Development project

19 June 2007

Sustainable Schools Day
organised by the RPDN

FAT carousel run with a focus on
Sustainable Schools

29 May 2008

30 May 2008

Global Citizenship and
Controversial Issues
Conference

University of Leicester —
PGCE (Citizenship)

Visit to Botanical Garden

Workshops at the School of
Education

Events and meetings

27 March 2006

Global Horizons Conference

FAT presented to members of the
EMNGPS Leicester locality group

Sep 06

Botanic Gardens
Conservation International

Poster

30 November 2006

EMNGPS Consultative
Meeting

FAT and Green Flag for
Development projects presented
and opportunity for joint working is
seen

20 September 2007

Launch of RCE ESD East
Midlands

FAT highlighted as an example of
cross regional working

27 September 2007

LMLG 20™ anniversary
celebrations

Children from Whitehall present
FAT assembly

11 January 2008

EMNGPS AGM

FAT showcased

23 January 2008

Leicester Locality Resources
Fair

Children from Whitehall present
FAT assembly

6 November 2008

Botanic Garden Education
Network

Poster review

Websites

Information about FAT can be accessed on the LMLG website
www.leicestermasayalink.org.uk

There are 2 case studies about F4T on the Sustainable Schools East Midlands Website
http://www.sustainableschoolseastmidlands.org.uk

Food for Thought at Whitehall Primary School, Leicester

http://www.sustainableschoolseastmidlands.org.uk/index.php?option=com content&
task=view&id=17&Itemid=32

Food for Thought
http://www.sustainableschoolseastmidlands.org.uk/downloads/Archive/Food%20for
%20Thought.pdf

41



The project has also been reviewed and included on the Global Dimension website:
http://www.globaldimension.org.uk/CaseStudies/?id=164

The project will also be accessible from the Global Education Derby’s Green Flag for
Development project website:
www.green-flag.org.uk

Publications and articles
Reviews have appeared in a number of publications and newsletters:

Development Education Association bulletin - Issue 23, Dec 05-Jan 06
Nicaragua Solidarity Campaign Twin Town Report - Sep 2005
University of Leicester intranet

Central America Report - Winter 2007, Winter 2008

Just newsletter - Autumn 2005

LMLG newsletter - Dec 04, May 05, Dec 05, Nov 06, Dec 07

Midland Co-op Members Relations Newsletter — Issue 2, Sep 2005

42



WHAT HAS BEEN LEARNT?

FAT has been and continues to be a ‘process’ rather than a finished product. By building on
the achievements and recognising the challenges, the project has improved year on year.
The systematic evaluation using action learning cycles has helped to identify the key points
of learning:

Ability to adapt

a.

It not only takes time to get things right, but there is in fact no particular stopping point.
Instead, there is a dynamic progression which allows for ideas to evolve organically and
for the partners to respond proactively to the ever-changing demands of schools and the
environment in which global learning is taking place.

Whilst the constant expansion and enhancement of the project has brought issues of
capacity for the 3 organisations involved, the motivation to keep ‘tweaking’ is not
exhausted. Having the courage to acknowledge the need for flexibility has in turn,
highlighted the benefits of exploiting adaptability as a positive stimulus.

Partnership working

a.

The determination to bring in and work with new partners has provided inspiration and
galvanised many of the changes. Making new contacts and exploring the potential to
work together became a feature of FAT and has led to some of the more successful
outcomes (for example, the collaboration with the Green Flag for Development project).

Similarly, the opportunity for schools to meet and interact with a range of outside
providers has been well received and has helped to establish links with the wider
community. The involvement of parents on the activity days has also provided a
valuable mechanism for encouraging community participation.

The collaborative approach to the project development and delivery has enabled the 3
partner organisations to combine their resources and maximise their expertise. Above
all, involvement in the project has provided opportunities for both organisational learning
and personal development of the individuals involved.

Reaching the target groups

a.

The use of multiple pedagogical approaches (exploration, experiential learning and
critical thinking) has meant that the project has reached a broad range of learners, some
of whom may not have been able to fully access the material in another context.

Having tried and tested a number of different approaches for ensuring the long term
impact of the project, the way which has proved most effective is where a school
participates in the programme at the Botanic Garden one year and then builds it into
their curriculum the next. Whitehall Primary School is an excellent example of how this
has worked in practice. Sustainability comes from the fact that the school has not only
‘invested in’ the project but also because it has become part of the teaching plan within
the school.

The involvement of the secondary schools has been challenging but it has been the
area where the most experimentation has taken place, leading to some positive
adaptations and valuable partnerships. It has also provided an opportunity to reflect on
the way in which the project can be improved to avoid it being a ‘one-off’ activity — the
model used with New College has been the most successful to date (see section 4.3).
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Programme content and global issues

a.

The focus on Nicaragua has provided an aspect of ‘neutrality’, where preconceptions
and prejudices that sometimes exist have not formed. This has enabled learners to
engage with the issues with an open mind.

FAT provides a strong framework for addressing the key global concepts but there is still
some work to be done to ‘unpick’ and ‘pick up’ on the big issues such as access to food,
human rights and sustainable development. Further thought could be given to the
understanding of global inequality in context of ‘wants and needs’. For example, if the
project were being run in Nicaragua would the idea of profit there be for ‘need’ rather
than ‘greed’?

There is also room to make more explicit reference to the local to global connections. In
this respect, the work that has been produced as part of the resources pack on the UK
in the Green Flag for Development Healthy Living project (see section 5.3) is incredibly
valuable.

Funding, staffing and volunteer support

a.

FAT has been expensive to set up and it continues to be relatively costly to deliver.
However, the user figures adequately met the anticipated outcomes and the overall
impact of the project has gone beyond initial expectations. It is generally agreed that
the project delivered good value for money.

The support from EMNGPS has been instrumental in helping the project through the
transition stage in the move away from being a fully funded programme to one where
most of the costs are covered by the charges made to the schools and income from
other education schemes (e.g. Excellence Hubs). Sponsorship and/or support in kind
can also make an invaluable contribution (e.g. the Midlands Co-op Member Relations_
but there needs to be an agreed agenda for mutual benefit.

The level of adult support necessary for delivery of the programme at the Botanic
Garden and the ‘carousel’ is an issue, as is the fact that setting the projects up is time
consuming and labour intensive. Because of this, volunteers have always been an
essential component in the delivery of FAT, at every stage. This has proved to be very
successful particularly because there is a clear understanding that their involvement is a
two way process — they bring their own areas of expertise and the project also provides
a wealth of experiences for them.

Inits 5 year span, FAT has achieved some important milestones:

It is now embedded into the educational programmes of all 3 organisations.
Schools are coming back, asking to take part with new cohorts of pupils

Two schools have used FAT as a catalyst to develop their own curriculum work
and are sharing this with other schools

A substantial body of resources has been created

It is now possible to run the project with considerably smaller amounts of
external funding.
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8.1 Where do we go from here?
There are numerous practical ways in which the FAT idea can be taken forward.
The FAT team is already working to produce an online resource

New College Leicester is being approached about writing a case study to show how
their participation in FAT will feed into the college’s curriculum themes.

The idea of offering the carousel as a theme for a ‘collapsed curriculum day is being
considered'.

There is potential for running FAT as a Global Youth project.

A proposal to develop FAT as a framework for a school partnership has been

discussed with the British Council Global School Partnership team. The focus of this
would be to involve the pupils themselves in doing the doing the research, collecting
photos and artefacts and describing particular activities in their respective countries.

Ultimately, given the versatility of the methodology, it would seem that FAT can continue to
be adapted as a vehicle for delivering a number of educational agendas, in response to the
needs of individual schools.
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10.

FIGURES

Figure 1 - The Food for Thought Experience

Figure 2 - Food for Thought Photo Packs

Figure 3 — Food for Thought Topic Web, Whitehall Pr
Figure 4 — Food for Thought Carousel

Figure 5 — Food for Thought Water Day Carousel

imary School

46



Figure 1

1

Pupils start by
finding out about
Nicaragua using a

photo pack.

They learn about how

plants are grown and

used and they work
in small groups to
simulate different
jobs in Nicaragua.

14

Follow up - Back
at school, the
Banana Game is
used to learn about

international and
fair trade

2

Market Traders set
out their wares in the
style of a Nicaraguan
market

3

Each group visits the
market to buy the raw

materials they need
for their task

tries the produce and
talks about what they
have learnt.

Farmers plant maize
seeds and harvest
maize cobs

12
Everyone visits the
garden to look at and
draw the plants they
have used.

FOOD FOR THOUGHT
Uses Leicester’s twinning link
with Masaya in Nicaragua and

the facilities at the University of

Leicester Botanic Garden to look

at the uses and trading of crops

from plant to product in

Nicaragua.

11

After completing an
accounts sheet, all the
products are bought
and sold at the
Nicaraguan market

5
Millers take the
kernels off the cobs
and grind them into
flour

10

Handicraft workers
make cards from
maize leaves &
jewellery from
wooden beads &
seeds

6

Cooks turn the flour
into tortillas and

make popcorn

9

Textile workers

design and make
cctton bags to put
tortillas in

7
Juice makers
prepare fruit and
maize drinks

8

Herbalists
collect plants and
prepare healing

balms
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Figure 2

PHOTO PACKS TO FIND OUT ABOUT LIFE IN MASAYA,
LEICESTER'S TWIN CITY IN NICARAGUA

Food and
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Celebration

Shops
and
Shopping
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Figure 3
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Figure 4

The carousel provides a
‘taster’ of the
Food for Thought
experience

Fewer activity stations
— allows participants to try
out all the activities

Each of the stations (represented
by the ‘wedges’) includes:

— adisplay board

— an activity table.

The number of activities depends
on:

— the size of the venue

— the time available

— The adult:child ratio

The concept of the ‘market place’
Is not included in the carousel.
Instead, there is a focus on
finding out about fair trade.
— participants have the
opportunity to try a variety
of fair trade products.
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Figure 5

What grows in Nicaragua
Staple foods of Nicaragua
and other Central
American countries

The different forms these
staples come in

Impact of climate, drought

Processing crops to make food

Finding out about the “Young
Gardeners’ project in Masaya

Also includes

Grinding maize
Making ‘tortillas’

Water supplies in tropical
environments

Water storage tanks
Nicaragua

Story
Board game
Song
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11.

APPENDICES
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Appendix 1

NAME OF PROJECT: Food for Thought - Exploring tropical ecosystems to raise global

awareness

TIME SCALE OF PROJECT - April 2004 to Apr 2007

Total cost of project and sum being sought from DFI

D (over 3 years)

2004/05 2005/06 2006/07 Total
Total project costs 11159 £9774 £10366 £31299
Funding sought from DFID £9559 £8379 £8971 £26909
Funding from other sources £1600 £1395 £1395 £4390

The overall aim of the FAT project wasto  devise and deliver an educational programme
for students and teachers in Leicestershire, focusing on tropical ecosystems to promote an
informed and positive attitude towards development issues and motivate young people to
understand their role and responsibilities as global citizens in an interdependent world.

Key Objectives
5. To use an innovative partnership between the Leicester Masaya Link Group and the
University of Leicester Botanic Garden to effect a greater understanding of the
world’s resources and some of the issues underlying global inequality by:
raising awareness in schools of North/South issues using Leicester’s twinning
link with Nicaragua to promote understanding of social and economic justice in a
global context and
using the diverse plant collection at the Botanic Garden to make a correlation
between world food production and the impact of globalisation on developing
countries.
6. To develop associated resources to enable schools to incorporate the relevant
global issues into their curriculum.
7. Toidentify and support practical ways in which young people can act locally to bring
about change
8. To enable schools to work with other appropriate groups and organisations (such as
Leicester Advocating Fair Trade - LAFT) to make global connections within their
local communities.

Key Activities

The proposed programme features an interactive learning approach and combines hands-
on experience of the plant collection at the Botanic Garden with pertinent case studies from
Central America to make connections between the various stages of food and commaodity
production and issues of global inequality.

The LMLG and the Botanic Garden will collaborate closely to outline the content and
structure of the programme, drawing up a prototype framework and developing initial
materials. A consultation session for teachers in participating pilot schools to incorporate
their ideas and explore the potential of the project in relation to their schools, will be held at
the Botanic Garden. At the outset, schools will be asked to undertake a base-line survey
with their students to identify the current level of global awareness relating to food and
commodities production.

Dynamic workshops in schools will explore Leicester’s link with Masaya to introduce
aspects of life in Nicaragua and Central America to set development issues in their global
context. Agricultural practices, health and diet will be examined with particular reference to
the social, economic and environmental impact of international trade on the lives and
livelihoods of producers. Case studies will bring to life the challenges and prospects that
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are experienced by coffee and other crop farmers. This will set the scene for the visit to the
Botanic Garden.

At the Botanic Garden, a unigue encounter with a world-wide range of crop plants growing
in a tropical environment will show how the produce we buy in the shops grows, is
harvested and processed. Hands-on activities will investigate the different stages of food
and commodity production, from the farmer’s field to the market place. A simulation activity
will look at the economics of the production and trading systems and the benefits of fair-
trade. By putting our local lives into this global context we will show how people and places
are interrelated and begin to link sustainable development to the exploitation of the world’s
resources and global poverty.

Follow up sessions in each of the participating schools will explore tenable ways of taking
this learning forward. We will identify curriculum areas where the key concepts which
underpin the global dimension (e.g. interdependence, citizenship, sustainable development,
social justice) can be incorporated into different subject areas and Key Stages.

We will provide practical support and information for a range of extended activities on
specific themes, in particular fair trade. Opportunities to take part in the fair trade activities
which are being elaborated by our partners in LAFT though the Midlands Co-operative
Society and Just (Leicester’s fair trade shop) will provide exciting and relevant examples of
how fair trade works in practice for consumers in this country. In addition we will support
the development of whole school activities e.g. ‘global days’, as well as encouraging
participation in national events such as Fairtrade Fortnight and One World Week. We will
help schools to liaise with local representatives of development agencies such as Oxfam,
Christian Aid and UNICEF as a way of engaging with development issues in a broader
context.

The pupils and students we will work with represent a variety of ethnic backgrounds and we
will encourage them to use the links that already exist within their families and local
communities to share and extend their knowledge and experience of different countries and
cultures. This will be supplemented in the second year of the project when we intend to
develop a further partnership with Skillshare International to involve their returned
development workers as volunteers to contribute case studies from Africa and India.
Information about the British Council's Global School Partnership scheme will be provided
to schools interested in developing school-linking activities with partners in Nicaragua and
other less economically developed countries

During the course of the project, a variety of resources will be generated in collaboration
with the teachers and will be incorporated into an education pack and boxed resources.
The project will be supported by a visit to Nicaragua to collect materials (LMLG project
worker).

The programme will be developed and piloted with 5 primary and 1 secondary city schools
in the first year . It will be evaluated at the end of the year and, with appropriate
modifications, will be extended to 6 further city schools in the second year. The learning
from the two previous years will be incorporated and the project will be rolled out to 6 county
schools in the third year.

Who are the main target groups you will be working with

We are aiming the project at children, young people, teachers and learning support
assistants in primary and secondary schools, with a focus on KS 2 and 3. The intention is
to pilot the project with 5 primary schools and one secondary school in the first year using a
cross-phase model. In the second year, this will be offered to a further 6 schools and in the
third year the project will be extended to county schools. Within the city, we will ensure that
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schools represent a broad range of social backgrounds and a strong multicultural base. In
the county, we will include smaller rural schools where there is less ethnic diversity.

What evidence is there that this project is needed?

The LMLG offers a range of activities for schools and in the last year has been approached
by 8 schools who heard about Leicester’s twinning link with Nicaragua and asked us to
deliver assemblies to present global topics with a specific Latin American perspective. In
addition, the LMLG is a member of the Leicester Advocating FairTrade partnership which is
now in its 2" year and is being asked by teachers for information, guidance and resources
to support work in schools around trade issues.

The University of Leicester Botanic Garden has an impressive track record for running
activities for schools through its SEED programme (Support for Education in Environment
and Development), which includes the internationally acclaimed Whole World Cake and
‘Botanica’ projects (the latter supported by the Excellence in Cities Gifted & Talented
Programme). The success of these and other activities (including school UNICEF
workshops) has prompted requests from schools for further projects which target the
primary and secondary citizenship curriculum. Currently over 50 schools and nearly 4,000
pupils per annum visit the garden.

In response to this demand from schools, the LMLG and the Botanic Garden felt it was
expedient to pool their resources and marry their wide experience and expertise as
providers of development education to deliver a unique learning programme in an
innovative way.

Who will be your partners in delivery of the projec t?

We have actively involved the University of Leicester Botanic Garden in the preparation of
this proposal. As our key partner, they will be responsible for collaborating on project
development, helping to implement the programme, writing resource materials and hosting
the garden activities. We have also involved members of the Leicester Advocating Fair
Trade coalition and in particular, Just..fairtrade, and the Midlands Cooperative Society who
will be supporting the extended activities in schools. Skillshare International has been
consulted and will support elements of the programme with returned development
volunteers.

Throughout, we will network with partner organisations to develop and support follow up
activities. Extensive collaboration with teachers will ensure that the resources and project
delivery are appropriate and relevant to their needs. Consultation with other development
education specialists in the East Midlands Network for Global Perspectives in Schools, will
guarantee that materials and methodologies are compatible with EES. The University of
Leicester School of Ed will involve 125 PGCE students who attend an annual INSET class
at the Botanic Garden on the global dimension.

Monitoring and Evaluation

At the start of the project, pupils and teachers at participating schools will be asked to
undertake a baseline survey to assess their current understanding of global issues relating
to food production. This will be supplemented by an evaluation sheet for pupils at the end
of the project, focused on what they learned and suggested improvements. A more detailed
evaluation of various stages of the project by the teachers will be used to inform
improvements for the second and third years of the project. During the follow up visits to
schools, teachers will be asked to formulate an action plan to indicate where and how they
will continue to develop the project ideas and assimilate them into their curriculum work
beyond their initial involvement. This will be reviewed at the end of the project and form the
basis of our case study report.
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How does the project support the aims of the fund?

Knowledge and understanding of the major challenges and prospects for
development, in particular the poverty reduction ag enda, but also of developing
countries themselves.

The project uses the LMLG's first hand experience in Nicaragua (the second poorest
country in the Western Hemisphere) to raise awareness of North/South issues and broaden
understanding of the factors influencing poverty. Examples of projects undertaken by the
LMLG in Nicaragua are used to illustrate the challenges that developing countries face as
well as how sustainable development can improve the welfare of people and help to reduce
poverty. In particular, the project analyses the socio-economic impact of international trade
and looks at fair trade as one solution for reducing poverty and improving the lives of
producers.

Understanding of our global interdependence, and in particular that failure to reduce
global poverty levels will have serious consequence s for us all.

The project focuses on the economics of food and commodity production to inform young
people about our global interdependence, examining the origin of the produce we buy in the
shops, the conditions in which producers in developing countries live and the trading
systems that bring the produce to us. Through the links with Nicaragua and the resources
at the Botanic Garden the project makes connections between the lives of producers and
the consumers in the UK. By understanding something of the lives of people in developing
countries, young people will be more inclined to acknowledge the need to reduce global
poverty.

Understanding of, and support for, international ef forts to reduce poverty and
promote development including the Millennium Develo pment Goals. Recognition of
progress made, and that further progress is both af fordable and achievable.

As part of the workshops that will be given by the LMLG in schools, we will highlight the
multiple and long-term benefits that our development projects have achieved. Similar
examples of fair trade projects in Nicaragua and other less economically developed
countries will show that the impact on the lives of the beneficiaries is immense. Even small
contributions can make a big difference. By extension, contact with the work of other
support groups and development agencies (e.g. Oxfam’s ‘make trade fair’ campaign) will
show how people are actively contributing to the MDGs at local, national and international
level.

Understanding of the role that individuals can play , enabling them to make informed
choices.

The purpose of the project is to develop the values, attitudes and dispositions which enable
young people to be supportive of global issues and motivate them to engage in positive
action at a local level. As a result of participating in the proposed simulation activities,
pupils will learn that by making informed choices about what they buy and how they use
resources, they can act as agents of change and make a contribution to the future well
being of the planet and its people. The young people who are inspired to take action in their
schools are likely to feel empowered to play an active role within their local communities
and beyond. Collaborating with their peers at an early stage will them develop the skills and
confidence to participate as responsible individuals in the global community.

How will your project contribute to challenging ste reotypes and discrimination and
how will the principles of equal opportunities be e mbedded into delivery of the

project?

Projecting a positive image of the developing world is fundamental to the project. The
overriding objective for increased understanding and respect for diversity in all its forms -
cultural, ethnic and environmental, will enable the participants to combat prejudice and
discrimination. These precepts will be re-inforced throughout the project delivery to ensure
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that individual contributions are valued, that co-operation is encouraged and that no person
or group is discriminated against on any grounds.

How will the benefits of the project continue to ha  ve an impact after our grant ends?
Initially, part-time workers attached to the two main organisations will work alongside
teachers and volunteers to deliver the programme in schools. The project provides
opportunities for teachers and PGCE students to develop their professional skills, and
thereafter, it is expected that they will build on their experience and act as multipliers to
replicate and expand the activities, disseminating the information and learning within the
school in future years. Volunteers involved in the project will further contribute to the
dissemination of information on global perspectives. It is intended that the completed
project will be offered by the Botanic Garden and LMLG to other schools as part of their
regular curriculum on a self-funded basis.

The project and related resources will be fed into East Midlands Network for Global
Perspectives in Schools to support curriculum development throughout the region. Where
schools are able to establish British Council Global School Partnerships, it is hoped that
north/south links will be maintained beyond the life of the project. The project concept will
also provide a model for other cities or towns with Botanic Gardens through the Botanic
Gardens Education Network which disseminates information world-wide.

Appendix 2

KS2 - National Curriculum Links in Food for Thought (from QCA and NC websites Oct
06)

Geography

Geographical enquiry and skills- In undertaking geographical enquiry, children should be
taught to:

1d - identify and explain different views that people, including themselves, hold about topical
geographical issues

Knowledge and understanding of places - Children should be taught:

3f - to describe and explain how and why places are similar to and different from other
places in the same country and elsewhere in the world.

39 - to recognise how places fit within a wider geographical context and are interdependent

Breadth of study- This should include the study of two localities:

6a - a locality in the United Kingdom

6b - a locality in a country that is less economically developed and the study of three
themes: water and its effects, settlements and environmental issues

Teachers' aims:

develop children's understanding that all human beings share the same needs,
through, for example, carefully choosing case studies and using comparison in
thematic work (eg water, settlement);
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illustrate (where possible) how cultures in one part of the world contribute to another
(eg medicinal use of plants, architectural styles)

analyse perceptions of places (eg from television, toys, magazines);

look at different map projections when studying places and themes, and help
children consider how they might influence our ideas about the world.

Science

Life processes

Green plants

Variation and classification
Living things in their environment

Literacy

Speaking and listening
Different forms of writing : letter, forms, labels, report...

Numeracy

Addition, subtraction and mental strategies using money
Measure (Ml)

Art
Knowledge and understanding - the roles and purposes of artists, craftspeople and
designers working in different times and cultures (for example, Western Europe and
the wider world)
Investigating and making art, craft and design - using a range of materials and
processes

Citizenship
Preparing to play an active role as citizens- that resources can be allocated in
different ways and that these economic choices affect individuals, communities and
the sustainability of the environment
Developing good relationships and respecting the differences between people

In addition:

Modern Languages: Spanish
Music
RE- Christianity

ICT

D&T
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KS3 /4 Curriculum Links in Food for Thought (taken from QCA and NC websites Oct 06)

Literacy
- Speaking

Listening

Group Discussion and interaction

Writing to inform, explain, review, describe, analyse, comment

Planning & drafting writing

Citizenship
- Knowledge & Understanding about becoming informed citizens - the world as a
global community and the political, economic, environmental and social implications
of this
Developing skills of participation and responsible action
Developing skills of enquiry and communication

Geography / Humanities
Knowledge and understanding of places
Knowledge and understanding of environmental change and sustainable
development

Work related learning
Enterprise learning
Teaching
Journalism
education outside the formal sector
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